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Sticky Note
Usually the question number

Sticky Note
The number of candidates attempting that question

Sticky Note
The mean score is calculated by adding up the individual candidate scores and dividing by the total number of candidates. If all candidates perform well on a particular item, the mean score will be close to the maximum mark. Conversely, if candidates as a whole perform poorly on the item there will be a large difference between the mean score and the maximum mark. A simple comparison of the mean marks will identify those items that contribute significantly to the overall performance of the candidates.However, because the maximum mark may not be the same for each item, a comparison of the means provides only a partial indication of candidate performance. Equal means does not necessarily imply equal performance. For questions with different maximum marks, the facility factor should be used to compare performance.

Sticky Note
The standard deviation measures the spread of the data about the mean score. The larger the standard deviation is, the more dispersed (or less consistent) the candidate performances are for that item. An increase in the standard deviation points to increased diversity amongst candidates, or to a more discriminating paper, as the marks are more dispersed about the centre. By contrast a decrease in the standard deviation would suggest more homogeneity amongst the candidates, or a less discriminating paper, as candidate marks are more clustered about the centre.

Sticky Note
This is the maximum mark for a particular question

Sticky Note
The facility factor for an item expresses the mean mark as a percentage of the maximum mark (Max. Mark) and is a measure of the accessibility of the item. If the mean mark obtained by candidates is close to the maximum mark, the facility factor will be close to 100 per cent and the item would be considered to be very accessible. If on the other hand the mean mark is low when compared with the maximum score, the facility factor will be small and the item considered less accessible to candidates.

Sticky Note
For each item the table shows the number (N) and percentage of candidates who attempted the question. When comparing items on this measure it is important to consider the order in which the items appear on the paper. If the total time available for a paper is limited, there is the possibility of some candidates running out of time. This may result in those items towards the end of the paper having a deflated figure on this measure. If the time allocated to the paper is not considered to be a significant factor, a low percentage may indicate issues of accessibility. Where candidates have a choice of question the statistics evidence candidate preferences, but will also be influenced by the teaching policy within centres.
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SILAS MARNER - EXAMPLE 2



Eduqas

Sticky Note

Some general context, but unfocussed in terms of the question.



Eduqas

Sticky Note

Relevant points on character and knowledge of wider text is implicit. 



Eduqas

Sticky Note

Apt textual selection to support.



Eduqas

Sticky Note

Awareness of contexts, but undeveloped. 



Eduqas

Sticky Note

Focussed, if undeveloped discussion.



Eduqas

Sticky Note

Some discussion and probing of quote. 







Eduqas

Sticky Note

Straightforward understanding of plot.



Eduqas

Sticky Note

Some apt references highlighting knowledge of the novel. 



Eduqas

Sticky Note

Some straightforward reference to author's technique. 



Eduqas

Sticky Note

Apt, but unsupported. 



Eduqas

Sticky Note

Quite a narrative approach. 







Eduqas

Sticky Note

Apt reference. 



Eduqas

Sticky Note

Better understanding and quite thoughtful discussion. 



Eduqas

Sticky Note

Strays from the question a little. It is implicitly relevant but could be strengthened.



Eduqas

Sticky Note

Awareness of context.



Eduqas

Sticky Note

AO1B3: focussed approach, engagement with key aspects, appropriate references.AO2B3: begins to analyse language, structure and form, some reference to meaning and effects.AO3B3: shows an understanding of contexts.Mark: 24












SILAS MARNER - EXAMPLE 3



Eduqas

Sticky Note

Some overview of the relationship and exploration of authorial intent.



Eduqas

Sticky Note

Relevant link to context (AO3).



Eduqas

Sticky Note

Some generalised context to start.



Eduqas

Sticky Note

Understanding of plot and character. Places the extract in terms of character. 



Eduqas

Sticky Note

Link to wider novel and explores imagery.



Eduqas

Sticky Note

Apt reference to support the discussion. 



Eduqas

Sticky Note

Works through the extract purposefully. 



Eduqas

Sticky Note

Explores the relationship.



Eduqas

Sticky Note

Compares and links to different sections of the novel. 







Eduqas

Sticky Note

Very thoughtful comment. 



Eduqas

Sticky Note

Explores imagery and language with success. 



Eduqas

Sticky Note

Focus on the effect of the language. 



Eduqas

Sticky Note

Brings the focus back to the question. 



Eduqas

Sticky Note

Widens out discussion and supports well. 



Eduqas

Sticky Note

Detailed examination of language. 







Eduqas

Sticky Note

Thoughtful context.



Eduqas

Sticky Note

Slightly repetitive. 



Eduqas

Sticky Note

Could develop, but quite thoughtful discussion. 



Eduqas

Sticky Note

Wide in scope. Discusses the end of the novel.



Eduqas

Sticky Note

Thoughtful understanding and discussion of technique.







Eduqas

Sticky Note

Brings in elements of all the AOs in the conclusion. 



Eduqas

Sticky Note

Band 4 - 29AO1B4: sustained, thoughtful approach, considerable engagement, justified with well –chosen textual references.AO2B4: discusses and analyses language, structure and form using apt terminology, thoughtful reference to meaning and effects.AO3B4: shows a secure understanding of contexts.












SILAS MARNER - EXAMPLE 1



Eduqas

Sticky Note

Straightforward comment.



Eduqas

Sticky Note

Unsupported comments. 



Eduqas

Sticky Note

Quite simple selection and comment. 



Eduqas

Sticky Note

Lacks understanding of characters and relationship.



Eduqas

Sticky Note

Selects and comments but there is little understanding. 



Eduqas

Sticky Note

Not secure. 







Eduqas

Sticky Note

Better here. Some straightforward comment and support.



Eduqas

Sticky Note

AO1B2: some focus on task, some understanding, some textual reference.  Very narrow range of reference (limited to the extract).AO2B2: simple comments on language, structure and form, limited reference to meaning and effects.AO3B1: shows limited understanding of contexts.14 marks.
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WAR OF THE WORLDS - EXAMPLE 1



Eduqas

Sticky Note

General understanding. Bit limited but provides a focus.



Eduqas

Sticky Note

Textual selection, with some apt comment linked to the question.



Eduqas

Sticky Note

Attempts to focus on language and explain the effects with some success.



Eduqas

Sticky Note

Apt but straightforward discussion and support. Engaged.



Eduqas

Sticky Note

Some apt examples linked to the question and understanding. Some context through discussion of "telegraph".







Eduqas

Sticky Note

Some apt and purposeful selection and discussion.



Eduqas

Sticky Note

And again.



Eduqas

Sticky Note

Undeveloped but apt point and support.



Eduqas

Sticky Note

Band 3AO1: straightforward approach, understanding of key aspects, direct referencesAO2: begins to analyse language, structure and form, some reference to meaning and effectsAO3: shows an understanding of contextsBand 3 : 19 marks












WAR OF THE WORLDS - EXAMPLE 2



Eduqas

Sticky Note

Immediate focus on the key words in the question.



Eduqas

Sticky Note

Selection and awareness of language and the effect on the audience.



Eduqas

Sticky Note

Author's technique discussed.



Eduqas

Sticky Note

Language focus.



Eduqas

Sticky Note

Understanding of the effect of the language. Could be developed.



Eduqas

Sticky Note

Thoughtful point and discussion.



Eduqas

Sticky Note

Insightful point.



Eduqas

Sticky Note

Brings in an element of context.







Eduqas

Sticky Note

Thoughtful discussion.



Eduqas

Sticky Note

Discusses AO2 and supports. 



Eduqas

Sticky Note

Sense of structure in the novel, here.



Eduqas

Sticky Note

A little unclear in expression, but quite thoughtful discussion.



Eduqas

Sticky Note

Apt textual references.



Eduqas

Sticky Note

Weaves in contextual points. 







Eduqas

Sticky Note

A little repetitive.  



Eduqas

Sticky Note

Apt selection and discussion.



Eduqas

Sticky Note

References author's techniques.



Eduqas

Sticky Note

Thoughtful discussion.







Eduqas

Sticky Note

Band 4AO1: sustained, approach, secure understanding  and engagement , well-chosen supporting textual references AO2: discusses and analyses language, structure and form, using apt terminology, thoughtful reference to meaning and effectsAO3: shows a secure understanding of contextsBand 4: 28



Eduqas

Sticky Note

Fairly abrupt finish.












WAR OF THE WORLDS - EXAMPLE 3



Eduqas

Sticky Note

Clear and developed discussion of context, but also links to the question with discussion of the Martian invasion.



Eduqas

Sticky Note

Purposeful use of the extract. 



Eduqas

Sticky Note

Author's technique referenced perceptively.



Eduqas

Sticky Note

Selects.



Eduqas

Sticky Note

Developed discussion of AO3 (contexts).







Eduqas

Sticky Note

Probes imagery with a lot of success.



Eduqas

Sticky Note

Candidate shows an understanding of  authorial intent and techniques.



Eduqas

Sticky Note

Supports with a specific and relevant section of the text. 



Eduqas

Sticky Note

Brings in context to support the discussion. 



Eduqas

Sticky Note

Assured use of subject-specific language.







Eduqas

Sticky Note

Further develops discussion of the imagery. 



Eduqas

Sticky Note

Explores the author's use of imagery.



Eduqas

Sticky Note

Quite perceptive and astute use of context. 







Eduqas

Sticky Note

Explores the language's meaning and effect and starting to be more forensic in focus. 



Eduqas

Sticky Note

Apt focus, discussion and support.



Eduqas

Sticky Note

Astute and mature discussion of context. 







Eduqas

Sticky Note

Very astute discussion. 



Eduqas

Sticky Note

Very sustained discussion. Broad in range. 







Eduqas

Sticky Note

Slightly repetitive conclusion. 



Eduqas

Sticky Note

Band 5AO1: sustained with very secure understanding  and engagement , well-chosen and detailed supporting textual references AO2: perceptive discussion and analysis of  language, structure and form, using developed and apt terminology. Astute reference to meaning and effectsAO3: shows a very secure and perceptive understanding of contextsBand 5: 34
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JANE EYRE - EXAMPLE 1



Eduqas

Sticky Note

Focus on a specific section of the text.



Eduqas

Sticky Note

Apt textual reference.



Eduqas

Sticky Note

Some comment, linked to the focus of the question.



Eduqas

Sticky Note

Awareness of techniques. Beginning to analyse. 



Eduqas

Sticky Note

Awareness of contextual issues, if a bit limited.



Eduqas

Sticky Note

Again, aware of context in a straightforward way.



Eduqas

Sticky Note

Straightforward, apt comments on differing attitudes to marriage.



Eduqas

Sticky Note

Some unsupported comments, though show engagement with the question and the text.



Eduqas

Sticky Note

Moves to widen range of references.



Eduqas

Sticky Note

Awareness of possible authorial intent.







Eduqas

Sticky Note

AO1B3: focussed approach, engagement with key aspects, appropriate references.AO2B3: begins to analyse language, structure and form, some reference to meaning and effects.AO3B3: shows an understanding of contexts.Mid Band 3: 21



Eduqas

Sticky Note

Some relevant, but underdeveloped references. 












JANE EYRE - EXAMPLE 2



Eduqas

Sticky Note

Provides focus on the question and sets out some of the contextual and narrative approaches of the author.



Eduqas

Sticky Note

Apt references, with knowledge of characters, events and setting shown. Lacks a bit of direct reference.  



Eduqas

Sticky Note

Evidence backs up a quite thoughtful point.



Eduqas

Sticky Note

Apt references.



Eduqas

Sticky Note

Direct reference to support.



Eduqas

Sticky Note

Quite thoughtful comments on structure and author's intent.







Eduqas

Sticky Note

Has a sense of structure.



Eduqas

Sticky Note

Apt textual reference in support.



Eduqas

Sticky Note

Thoughtful point. Lacks a bit of development and support.



Eduqas

Sticky Note

Further widening out into other parts of the text.



Eduqas

Sticky Note

Apt discussion of context. It is linked to character, even if this could be developed further.



Eduqas

Sticky Note

Understanding and focus.







Eduqas

Sticky Note

AO1B4: sustained, thoughtful approach, considerable engagement, sometimes justified with well –chosen textual references.AO2B4: discusses and analyses language and form using apt terminology. Some thoughtful reference to meaning and effects in terms of the novel's structure.AO3B4: shows a fairly secure understanding of contexts.Lower Band 4 - 27 marks



Eduqas

Sticky Note

Connects ideas and characters' views from different parts of the text.












JANE EYRE - EXAMPLE 3



Eduqas

Sticky Note

Purposeful focus and introduction.



Eduqas

Sticky Note

Places extract.



Eduqas

Sticky Note

Apt selection and comment, showing understanding.



Eduqas

Sticky Note

Thoughtful and detailed discussion.



Eduqas

Sticky Note

Secure context.



Eduqas

Sticky Note

Thoughtful discussion of character and theme.







Eduqas

Sticky Note

Details support a quite perceptive point of discussion.



Eduqas

Sticky Note

Embeds context into discussion.



Eduqas

Sticky Note

Keeps the focus on the question.



Eduqas

Sticky Note

Evaluative.



Eduqas

Sticky Note

Very engaged.







Eduqas

Sticky Note

Quite perceptive; very thoughtful.



Eduqas

Sticky Note

Secure knowledge of the text weaved into the discussion.



Eduqas

Sticky Note

Point and support.



Eduqas

Sticky Note

Thoughtful discussion.



Eduqas

Sticky Note

Widens out scope of discussion.



Eduqas

Sticky Note

Understanding shown.







Eduqas

Sticky Note

Context.



Eduqas

Sticky Note

Perceptive point.



Eduqas

Sticky Note

Not as secure, but thoughtful.



Eduqas

Sticky Note

Links viewpoints across the novel, providing overview.



Eduqas

Sticky Note

Band 4/5AO1: sustained, approach, secure understanding  and engagement , well-chosen supporting textual references. Perceptive discussion in places. B5AO2: discusses and analyses language, structure and form, using apt terminology, thoughtful reference to meaning and effects. B4AO3: shows a secure understanding of contexts. B4Mark: 34
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Eduqas

Sticky Note

Focus . Some selection and comment.



Eduqas

Sticky Note

Selects and comments.



Eduqas

Sticky Note

Focus on theme. Wider reference to text.



Eduqas

Sticky Note

Reference to events from the text.







14



Eduqas

Sticky Note

Straightforward approach and use of key events.



Eduqas

Sticky Note

Band 3AO1: straightforward approach, understanding of key aspects, direct referencesAO2: begins to analyse language, structure and form, some reference to meaning and effectsAO3: shows an understanding of contextsBand 3 : 19 marks
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19TH CENTURY PROSE GENERIC ASSESSMENT OBJECTIVES GRID 
 


Questions 2 1 to 2 6 
 
The following descriptions have been provided to indicate the way in which progression within the criteria is likely to occur. Each successive description 
assumes demonstration of achievements in lower bands. 
 
AO1, AO2 and AO3 are equally weighted in this question. Total marks 40 
 


Band AO1:1a+b, AO1:2 AO2 AO3 


5 
 


33-40 marks 


Candidates: 
sustain focus on the task, including overview, convey ideas with consistent 
coherence and use an appropriate register; use a sensitive and evaluative 
approach to the task and analyse the extract and wider text critically; show a 
perceptive understanding of the extract and wider text, engaging fully, perhaps 
with some originality in their personal response; their responses include pertinent, 
direct references from across the extract and wider text, including quotations. 


Candidates: 
analyse and appreciate writers’ use of 
language, form and structure; make assured 
reference to meanings and effects exploring 
and evaluating the way meaning and ideas are 
conveyed through language structure and form; 
use precise subject terminology in an 
appropriate context. 


Candidates: 
show an assured understanding of the relationships between 
texts and the contexts in which they were written, including, 
where relevant, those of period, location, social structures 
and literary contexts such as genre, and the contexts in 
which texts are engaged with by different audiences. 


4 
 


25-32 marks 


Candidates: 
sustain focus on the task, convey ideas with considerable coherence and use an 
appropriate register; use a thoughtful approach to the task; show a secure 
understanding of key aspects of the extract and wider text, with considerable 
engagement; support and justify their responses by well-chosen direct reference 
to the extract and wider text, including quotations. 


Candidates: 
discuss and increasingly analyse writers’ use of 
language, form and structure; make thoughtful 
reference to the meanings and effects of 
stylistic features used by the writer; use apt 
subject terminology. 


Candidates: 
show a secure understanding of the relationships between 
texts and the contexts in which they were written, including, 
where relevant, those of period, location, social structures 
and literary contexts such as genre, and the contexts in 
which texts are engaged with by different audiences. 


3 
 


17-24 marks 


Candidates: 
focus on the task, convey ideas with general coherence and use a mostly 
appropriate register; use a straightforward approach to the task; show an 
understanding of key aspects of the extract and wider text, with engagement; 
support and justify their responses by appropriate direct reference to the extract 
and wider text, including quotations. 


Candidates: 
comment on and begin to analyse writers’ use 
of language, form and structure; make some 
reference to meanings and effects; use relevant 
subject terminology. 


Candidates: 
show an understanding of the relationships between texts 
and the contexts in which they were written, including, where 
relevant, those of period, location, social structures and 
literary contexts such as genre, and the contexts in which 
texts are engaged with by different audiences. 


2 
 


9-16 marks 


Candidates: 
have some focus on the task, convey ideas with some coherence and sometimes 
use an appropriate register; use a limited approach to the task; show some 
understanding of key aspects of the extract and wider text, with some 
engagement; support and justify their responses by some direct reference to the 
extract and wider text, including some quotations. 


Candidates: 
recognise and make simple comments on 
writers’ use of language, form and structure; 
may make limited reference to meanings and 
effects; may use some relevant subject 
terminology. 


Candidates: 
show some understanding of the relationships between texts 
and the contexts in which they were written, including, where 
relevant, those of period, location, social structures and 
literary contexts such as genre, and the contexts in which 
texts are engaged with by different audiences. 


1 
 


1-8 marks 


Candidates: 
have limited focus on the task, convey ideas with occasional coherence and may 
sometimes use an appropriate register; use a simple approach to the task; show a 
basic understanding of some key aspects of the extract and wider text, with a little 
engagement; may support and justify their responses by some general reference 
to the extract and wider text, perhaps including some quotations. 


Candidates: 
may make generalised comments on writers’ 
use of language, form and structure; may make 
basic reference to meanings and effects; may 
use some subject terminology but not always 
accurately. 


Candidates: 
show limited understanding of the relationships between texts 
and the contexts in which they were written, including, where 
relevant, those of period, location, social structures and 
literary contexts such as genre, and the contexts in which 
texts are engaged with by different audiences. 


0 marks Nothing worthy of credit. Nothing worthy of credit. Nothing worthy of credit. 
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19th Century Prose 
 


Answer on one text only. 
 
A Christmas Carol 
 
You have one hour to answer this question. 
 
You should use the extract below and your knowledge of the whole novel to answer 
this question. 
 


'In A Christmas Carol, characters have different views about poverty and the poor.' 
Write about how Dickens presents some of these different views throughout A 


Christmas Carol.  
 


In your response you should: 
• refer to the extract and the novel as a whole 
• show your understanding of characters and events in the novel 
• refer to the contexts of the novel [40] 


 
This question assesses AO1, AO2 and AO3. 


 
Indicative content 


 
Responses may include: 


 
AO1 
• An overview of how some characters view poverty and the poor in the extract, 


and within the rest of the novel 
• How Dickens presents other contrasting views of social responsibility and / or 


sympathy for the plight of the poor, e.g. Fezziwig, The Ghost of Christmas 
Present 


• Comments on how the ghosts challenge Scrooge’s views of poverty and the 
poor throughout the novel (e.g. the range of events within the lives of the 
Cratchit family observed by Scrooge, and how these events affect Scrooge’s 
views of poverty by Stave 5) 


• How Dickens presents the lives of other characters within the novel suffering 
from poverty – e.g. ‘Ignorance and Want’ 


AO2 
• Comments on Dickens’ use of language and imagery in the extract and the 


novel to describe contrasting attitudes to the poor and poverty 
• The description of Scrooge’s dialogue with the charity men and the structure of 


the extract to show how the charity men gradually begin to understand the lack 
of sympathy in Scrooge’s attitude towards their appeal 


• How Dickens’ presents Scrooge’s changing view of the poor, as the novel 
develops 


AO3 
• Reference to the period in which the novel is set and its significance to the lives 


of those living in poverty – e.g. The Cratchit Family 
• Dickens’ presentation of Scrooge’s lack of social responsibility and how this is 


contrasted with more charitable and empathetic characters in the story 
• Reference to how the characters such as the ghosts and the Cratchit family 


encourage Scrooge to change his attitude to the poor and how Dickens 
presents this change as moral responsibility to his Victorian readers 


 
This is not a checklist. Please reward valid alternatives.  


2 1 
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19th Century Prose


Answer on one text only.


A Christmas Carol


You have one hour to answer this question.


You should use the extract below and your knowledge of the whole novel to 
answer this question.


In A Christmas Carol, characters have different views about poverty and the poor.
Write about how Dickens presents some of these different views throughout 
A Christmas Carol. 


In your response you should:


• refer to the extract and the novel as a whole
• show your understanding of characters and events in the novel
• refer to the contexts of the novel [40]


© WJEC CBAC Ltd.


2 1


They were portly gentlemen, pleasant to behold, and now stood, with their hats 
off, in Scrooge’s office. They had books and papers in their hands, and bowed to him.


“Scrooge and Marley’s, I believe,” said one of the gentlemen, referring to his list. 
“Have I the pleasure of addressing Mr Scrooge, or Mr Marley?”


“Mr Marley has been dead these seven years,” Scrooge replied. “He died seven 
years ago, this very night.”  


“We have no doubt his liberality is well represented by his surviving partner,” said 
the gentleman, presenting his credentials.


It certainly was; for they had been two kindred spirits. At the ominous word 
“liberality” Scrooge frowned, and shook his head, and handed the credentials back.


“At this festive season of the year, Mr Scrooge,” said the gentleman, taking up 
a pen, “it is more than usually desirable that we should make some slight provision 
for the poor and destitute, who suffer greatly at the present time. Many thousands 
are in want of common necessaries; hundreds of thousands are in want of common 
comforts, sir.”


“Are there no prisons?” asked Scrooge.
“Plenty of prisons,” said the gentleman, laying down the pen again.
“And the union workhouses?” demanded Scrooge. “Are they still in operation?”
“They are. Still,” returned the gentleman, “I wish I could say they were not.”  
“The Treadmill and the Poor Law are in full vigour, then?” said Scrooge.
“Both very busy, sir.”
“Oh! I was afraid, from what you said at first, that something had occurred to stop 


them in their useful course,” said Scrooge. “I am very glad to hear it.” 
“Under the impression that they scarcely furnish Christian cheer of mind or body 


to the multitude,” returned the gentleman, “a few of us are endeavouring to raise a 
fund to buy the poor some meat and drink, and means of warmth. We choose this 
time, because it is a time, of all others, when want is keenly felt, and abundance 
rejoices. What shall I put you down for?”


“Nothing!” Scrooge replied.
“You wish to be anonymous?”
“I wish to be left alone,” said Scrooge. “Since you ask me what I wish, gentlemen, 


that is my answer. I don’t make merry myself at Christmas, and I can’t afford to make 
idle people merry. I help to support the establishments I have mentioned – they cost 
enough; and those who are badly off must go there.”


“Many can’t go there; and many would rather die.” 
“If they would rather die,” said Scrooge, “they had better do it, and decrease the 


surplus population.”
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19TH CENTURY PROSE GENERIC ASSESSMENT OBJECTIVES GRID 
 


Questions 2 1 to 2 6 
 
The following descriptions have been provided to indicate the way in which progression within the criteria is likely to occur. Each successive description 
assumes demonstration of achievements in lower bands. 
 
AO1, AO2 and AO3 are equally weighted in this question. Total marks 40 
 


Band AO1:1a+b, AO1:2 AO2 AO3 


5 
 


33-40 marks 


Candidates: 
sustain focus on the task, including overview, convey ideas with consistent 
coherence and use an appropriate register; use a sensitive and evaluative 
approach to the task and analyse the extract and wider text critically; show a 
perceptive understanding of the extract and wider text, engaging fully, perhaps 
with some originality in their personal response; their responses include pertinent, 
direct references from across the extract and wider text, including quotations. 


Candidates: 
analyse and appreciate writers’ use of 
language, form and structure; make assured 
reference to meanings and effects exploring 
and evaluating the way meaning and ideas are 
conveyed through language structure and form; 
use precise subject terminology in an 
appropriate context. 


Candidates: 
show an assured understanding of the relationships between 
texts and the contexts in which they were written, including, 
where relevant, those of period, location, social structures 
and literary contexts such as genre, and the contexts in 
which texts are engaged with by different audiences. 


4 
 


25-32 marks 


Candidates: 
sustain focus on the task, convey ideas with considerable coherence and use an 
appropriate register; use a thoughtful approach to the task; show a secure 
understanding of key aspects of the extract and wider text, with considerable 
engagement; support and justify their responses by well-chosen direct reference 
to the extract and wider text, including quotations. 


Candidates: 
discuss and increasingly analyse writers’ use of 
language, form and structure; make thoughtful 
reference to the meanings and effects of 
stylistic features used by the writer; use apt 
subject terminology. 


Candidates: 
show a secure understanding of the relationships between 
texts and the contexts in which they were written, including, 
where relevant, those of period, location, social structures 
and literary contexts such as genre, and the contexts in 
which texts are engaged with by different audiences. 


3 
 


17-24 marks 


Candidates: 
focus on the task, convey ideas with general coherence and use a mostly 
appropriate register; use a straightforward approach to the task; show an 
understanding of key aspects of the extract and wider text, with engagement; 
support and justify their responses by appropriate direct reference to the extract 
and wider text, including quotations. 


Candidates: 
comment on and begin to analyse writers’ use 
of language, form and structure; make some 
reference to meanings and effects; use relevant 
subject terminology. 


Candidates: 
show an understanding of the relationships between texts 
and the contexts in which they were written, including, where 
relevant, those of period, location, social structures and 
literary contexts such as genre, and the contexts in which 
texts are engaged with by different audiences. 


2 
 


9-16 marks 


Candidates: 
have some focus on the task, convey ideas with some coherence and sometimes 
use an appropriate register; use a limited approach to the task; show some 
understanding of key aspects of the extract and wider text, with some 
engagement; support and justify their responses by some direct reference to the 
extract and wider text, including some quotations. 


Candidates: 
recognise and make simple comments on 
writers’ use of language, form and structure; 
may make limited reference to meanings and 
effects; may use some relevant subject 
terminology. 


Candidates: 
show some understanding of the relationships between texts 
and the contexts in which they were written, including, where 
relevant, those of period, location, social structures and 
literary contexts such as genre, and the contexts in which 
texts are engaged with by different audiences. 


1 
 


1-8 marks 


Candidates: 
have limited focus on the task, convey ideas with occasional coherence and may 
sometimes use an appropriate register; use a simple approach to the task; show a 
basic understanding of some key aspects of the extract and wider text, with a little 
engagement; may support and justify their responses by some general reference 
to the extract and wider text, perhaps including some quotations. 


Candidates: 
may make generalised comments on writers’ 
use of language, form and structure; may make 
basic reference to meanings and effects; may 
use some subject terminology but not always 
accurately. 


Candidates: 
show limited understanding of the relationships between texts 
and the contexts in which they were written, including, where 
relevant, those of period, location, social structures and 
literary contexts such as genre, and the contexts in which 
texts are engaged with by different audiences. 


0 marks Nothing worthy of credit. Nothing worthy of credit. Nothing worthy of credit. 
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Silas Marner 
 
You have one hour to answer this question. 
 
You should use the extract below and your knowledge of the whole novel to answer 
this question. 
 


Write about the relationship between Silas and Eppie and how it is presented in 
Silas Marner. 


 
In your response you should: 
• refer to the extract and the novel as a whole 
• show your understanding of characters and events in the novel 
• refer to the contexts of the novel [40] 


 
This question assesses AO1, AO2 and AO3. 


 
Indicative content 


 
Responses may include:  


 
AO1 
• An understanding of the strength and importance of Silas and Eppie’s 


relationship as shown in the extract and the rest of the novel 
• The warmth of the relationship as presented by the extract (e.g., Silas’s 


reluctance to punish Eppie for fear she would love him less) and throughout the 
rest of the novel 


• How their relationship develops quickly at the end of part 1 on Eppie’s arrival at 
Silas’s cottage following Silas’s loss of gold 


• The impact of the return of Silas’s gold and Godfrey and Nancy’s revelation 
when they visit Silas and Eppie in part 2 of the novel 


AO2 
• Comments on Eliot’s use of language to describe the relationship in the extract 


and the novel 
• The effect of Eppie’s arrival as a symbolic replacement for Silas’s lost gold 


‘treasure’ 
• References to contrasting use of imagery (e.g. light and dark, warmth and cold) 


to compare Silas’s life before and after Eppie’s arrival 
• The use of the structure of the novel to show the contentment and happiness 


that their relationship follows between part 1 and part 2 
AO3 
• How Silas’s loss of faith leads to his hoarding of money, which isolates him 


from community and society, prior to Eppie’s arrival 
• References to the period in which the novel is set and how Eliot presents the 


importance of family and community to Eppie’s upbringing (e.g. Dolly’s belief 
that Silas and Eppie should be christened, and its influence on Silas’ becoming 
part of Raveloe life) 


• How Eliot presents the insecurities of a fast-changing society and 
contemporary attitudes to wealth and material luxuries, in contrast to Silas and 
Eppie’s simple lifestyle 


 
This is not a checklist. Please reward valid alternatives. 


  


2 2 





		GCSE MARKING SCHEME

		INTRODUCTION

		Band Descriptors

		Indicative content
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Silas Marner


You have one hour to answer this question.


You should use the extract below and your knowledge of the whole novel to 
answer this question.


Write about the relationship between Silas and Eppie and how it is presented in 
Silas Marner.


In your response you should:


• refer to the extract and the novel as a whole
• show your understanding of characters and events in the novel
• refer to the contexts of the novel [40]


2 2


Here was clearly a case of aberration in a christened child which demanded 
severe treatment; but Silas, overcome with convulsive joy at finding his treasure 
again, could do nothing but snatch her up, and cover her with half-sobbing kisses. 
It was not until he had carried her home, and had begun to think of the necessary 
washing, that he recollected the need that he should punish Eppie, and ‘make her 
remember.’ The idea that she might run away again and come to harm, gave him 
unusual resolution, and for the first time he determined to try the coal-hole – a small 
closet near the hearth.


‘Naughty, naughty Eppie,’ he suddenly began, holding her on his knee, and 
pointing to her muddy feet and clothes – ‘naughty to cut with the scissors and run 
away. Eppie must go into the coal-hole for being naughty. Daddy must put her in the 
coal-hole.’ 


He half-expected that this would be shock enough, and that Eppie would 
begin to cry. But instead of that, she began to shake herself on his knee, as if the 
proposition opened a pleasing novelty. Seeing that he must proceed to extremities, 
he put her into the coal-hole, and held the door closed, with a trembling sense that 
he was using a strong measure. For a moment there was silence, but then came 
a little cry, ‘Opy, opy!’ and Silas let her out again, saying, ‘Now Eppie ’ull never be 
naughty again, else she must go in the coal-hole – a black naughty place.’  


The weaving must stand still a long while this morning, for now Eppie must be 
washed, and have clean clothes on; but it was to be hoped that this punishment 
would have a lasting effect, and save time in future – though, perhaps, it would have 
been better if Eppie had cried more.  


In half an hour she was clean again, and Silas having turned his back to see 
what he could do with the linen band, threw it down again, with the reflection that 
Eppie would be good without fastening for the rest of the morning. He turned round 
again, and was going to place her in her little chair near the loom, when she peeped 
out at him with black face and hands again, and said, ‘Eppie in de toal-hole!’


This total failure of the coal-hole discipline shook Silas’s belief in the efficacy of 
punishment. ‘She’d take it all for fun,’ he observed to Dolly, ‘if I didn’t hurt her, and 
that I can’t do, Mrs Winthrop. If she makes me a bit o’ trouble, I can bear it. And 
she’s got no tricks but what she’ll grow out of.’












A CHRISTMAS CAROL - EXAMPLE 1


4



Eduqas

Sticky Note

Valid point and support.



Eduqas

Sticky Note

Again, selection and simple comment from the extract.



Eduqas

Sticky Note

Simple understanding.



Eduqas

Sticky Note

Selects from the extract.







5



Eduqas

Sticky Note

Mark: 14AO1B2: some focus on task, some understanding, some textual reference.AO2B2: simple comments on language, structure and form, limited reference to meaning and effects.AO3B2: shows some understanding of contexts.



Eduqas

Sticky Note

Overall, simple discussion, lacking in detail, but supported by a few selections from the extract.  Some focus on the task, but limited to the extract.  



Eduqas

Sticky Note

Some simple comments on context.
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		ADP4BD4.tmp

		Benchmark responses

		Question 21

		A Christmas Carol





		JH benchmark - annotated

		ADP5177.tmp

		Benchmark responses

		Question 26

		Jekyll and Hyde





		Blank Page

		Blank Page










 


© WJEC CBAC Ltd. 4 


19TH CENTURY PROSE GENERIC ASSESSMENT OBJECTIVES GRID 
 


Questions 2 1 to 2 6 
 
The following descriptions have been provided to indicate the way in which progression within the criteria is likely to occur. Each successive description 
assumes demonstration of achievements in lower bands. 
 
AO1, AO2 and AO3 are equally weighted in this question. Total marks 40 
 


Band AO1:1a+b, AO1:2 AO2 AO3 


5 
 


33-40 marks 


Candidates: 
sustain focus on the task, including overview, convey ideas with consistent 
coherence and use an appropriate register; use a sensitive and evaluative 
approach to the task and analyse the extract and wider text critically; show a 
perceptive understanding of the extract and wider text, engaging fully, perhaps 
with some originality in their personal response; their responses include pertinent, 
direct references from across the extract and wider text, including quotations. 


Candidates: 
analyse and appreciate writers’ use of 
language, form and structure; make assured 
reference to meanings and effects exploring 
and evaluating the way meaning and ideas are 
conveyed through language structure and form; 
use precise subject terminology in an 
appropriate context. 


Candidates: 
show an assured understanding of the relationships between 
texts and the contexts in which they were written, including, 
where relevant, those of period, location, social structures 
and literary contexts such as genre, and the contexts in 
which texts are engaged with by different audiences. 


4 
 


25-32 marks 


Candidates: 
sustain focus on the task, convey ideas with considerable coherence and use an 
appropriate register; use a thoughtful approach to the task; show a secure 
understanding of key aspects of the extract and wider text, with considerable 
engagement; support and justify their responses by well-chosen direct reference 
to the extract and wider text, including quotations. 


Candidates: 
discuss and increasingly analyse writers’ use of 
language, form and structure; make thoughtful 
reference to the meanings and effects of 
stylistic features used by the writer; use apt 
subject terminology. 


Candidates: 
show a secure understanding of the relationships between 
texts and the contexts in which they were written, including, 
where relevant, those of period, location, social structures 
and literary contexts such as genre, and the contexts in 
which texts are engaged with by different audiences. 


3 
 


17-24 marks 


Candidates: 
focus on the task, convey ideas with general coherence and use a mostly 
appropriate register; use a straightforward approach to the task; show an 
understanding of key aspects of the extract and wider text, with engagement; 
support and justify their responses by appropriate direct reference to the extract 
and wider text, including quotations. 


Candidates: 
comment on and begin to analyse writers’ use 
of language, form and structure; make some 
reference to meanings and effects; use relevant 
subject terminology. 


Candidates: 
show an understanding of the relationships between texts 
and the contexts in which they were written, including, where 
relevant, those of period, location, social structures and 
literary contexts such as genre, and the contexts in which 
texts are engaged with by different audiences. 


2 
 


9-16 marks 


Candidates: 
have some focus on the task, convey ideas with some coherence and sometimes 
use an appropriate register; use a limited approach to the task; show some 
understanding of key aspects of the extract and wider text, with some 
engagement; support and justify their responses by some direct reference to the 
extract and wider text, including some quotations. 


Candidates: 
recognise and make simple comments on 
writers’ use of language, form and structure; 
may make limited reference to meanings and 
effects; may use some relevant subject 
terminology. 


Candidates: 
show some understanding of the relationships between texts 
and the contexts in which they were written, including, where 
relevant, those of period, location, social structures and 
literary contexts such as genre, and the contexts in which 
texts are engaged with by different audiences. 


1 
 


1-8 marks 


Candidates: 
have limited focus on the task, convey ideas with occasional coherence and may 
sometimes use an appropriate register; use a simple approach to the task; show a 
basic understanding of some key aspects of the extract and wider text, with a little 
engagement; may support and justify their responses by some general reference 
to the extract and wider text, perhaps including some quotations. 


Candidates: 
may make generalised comments on writers’ 
use of language, form and structure; may make 
basic reference to meanings and effects; may 
use some subject terminology but not always 
accurately. 


Candidates: 
show limited understanding of the relationships between texts 
and the contexts in which they were written, including, where 
relevant, those of period, location, social structures and 
literary contexts such as genre, and the contexts in which 
texts are engaged with by different audiences. 


0 marks Nothing worthy of credit. Nothing worthy of credit. Nothing worthy of credit. 
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War of the Worlds 
 
You have one hour to answer this question. 
 
You should use the extract below and your knowledge of the whole novel to answer 
this question. 
 


Write about how Wells presents the destruction and panic caused by the Martians at 
different points in the novel. 


 
In your response you should: 
• refer to the extract and the novel as a whole 
• show your understanding of characters and events in the novel 
• refer to the contexts of the novel [40] 


 
This question assesses AO1, AO2 and AO3. 


 
Indicative content 


 
Responses may include:  


 
AO1 
• An overview of how destruction and panic is presented in both the extract and 


the rest of the novel 
• The description of the physical and environmental destruction caused across 


England and the panic felt by different people within the extract and throughout 
the novel 


• The role of the narrator and other characters, such as the curate and the 
artilleryman, in presenting the destruction and panic caused by the invasion, 
throughout the novel 


AO2 
• Comments on Wells’ use of language in the extract and the novel to present 


destruction and panic 
• Comments on how Wells creates a sense of the physical devastation and 


human panic through the narrator’s voice, both in the extract and in the novel 
• Comments on structure and the development of the destruction from the early 


parts of the novel, to the consequences of general panic, in contrast to mood 
and effect at the end of the novel 


AO3 
• An understanding of the period in which the novel is set, in relation to 


contemporary fascination and concerns with scientific progress 
• The fears about the development of conflict on a global scale 
• The social commentary being offered by the author relating to the nature of 


human society and its fragility 
• The narrator’s commentary on characters such as the curate and the 


artilleryman and how this reflects the role of religion and the military at the time 
 


This is not a checklist. Please reward valid alternatives. 
 
  


2 3 





		GCSE MARKING SCHEME
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		Band Descriptors

		Indicative content












A CHRISTMAS CAROL - EXAMPLE 2


6



Eduqas

Sticky Note

Keeps a focus.



Eduqas

Sticky Note

Apt point , followed by support.



Eduqas

Sticky Note

Understanding.



Eduqas

Sticky Note

Selects and comments on the quote. Gets the sense of scale of the problem, so alluding to contexts here. 



Eduqas

Sticky Note

Some discussion and inference.







7



Eduqas

Sticky Note

Overall, this candidate deals with the extract fairly well, with apt points and discussion. Less secure on the wider text, but there are some apt points and valid references.  Context is inbuilt to the discussion throughout. 



Eduqas

Sticky Note

Mark given: Band 3 - 21.AO1B3: focussed approach, engagement with key aspects, appropriate references.AO2B3: begins to analyse language, structure and form, some reference to meaning and effects.AO3B3: shows an understanding of contexts.



Eduqas

Sticky Note

Some repetition, but apt.



Eduqas

Sticky Note

Less secure.



Eduqas

Sticky Note

Some understanding.



Eduqas

Sticky Note

Apt references to support the general point. Lacks some detail.



Eduqas

Sticky Note

More of a film reference, perhaps.





		ACC benchmark - annotated

		ADP4BD4.tmp

		Benchmark responses

		Question 21

		A Christmas Carol





		JH benchmark - annotated

		ADP5177.tmp

		Benchmark responses

		Question 26

		Jekyll and Hyde





		Blank Page

		Blank Page
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War of the Worlds


You have one hour to answer this question.


You should use the extract below and your knowledge of the whole novel to 
answer this question.


Write about how Wells presents the destruction and panic caused by the Martians at 
different points in the novel.


In your response you should:


• refer to the extract and the novel as a whole
• show your understanding of characters and events in the novel
• refer to the contexts of the novel [40]


2 3


If one could have hung that June morning in a balloon in the blazing blue above 
London every northward and eastward road running out of the tangled maze of 
streets would have seemed stippled black with the streaming fugitives, each dot a 
human agony of terror and physical distress. I have set forth at length in the last 
chapter my brother’s account of the road through Chipping Barnet, in order that 
my readers may realise how that swarming of black dots appeared to one of those 
concerned. Never before in the history of the world had such a mass of human 
beings moved and suffered together. The legendary hosts of Goths and Huns, the 
hugest armies Asia has ever seen, would have been but a drop in that current. And 
this was no disciplined march; it was a stampede–a stampede gigantic and terrible–
without order and without a goal, six million people unarmed and unprovisioned, 
driving headlong. It was the beginning of the rout of civilisation, of the massacre of 
mankind. 


Directly below him the balloonist would have seen the network of streets far and 
wide, houses, churches, squares, crescents, gardens–already derelict–spread out 
like a huge map, and in the southward blotted. Over Ealing, Richmond, Wimbledon, 
it would have seemed as if some monstrous pen had flung ink upon the chart. 
Steadily, incessantly, each black splash grew and spread, shooting out ramifications 
this way and that, now banking itself against rising ground, now pouring swiftly over 
a crest into a new-found valley, exactly as a gout of ink would spread itself upon 
blotting paper.


And beyond, over the blue hills that rise southward of the river, the glittering 
Martians went to and fro, calmly and methodically spreading their poison cloud over 
this patch of country and then over that, laying it again with their steam jets when it 
had served its purpose, and taking possession of the conquered country. They do 
not seem to have aimed at extermination so much as at complete demoralisation 
and the destruction of any opposition.


They exploded any stores of powder they came upon, cut every telegraph, 
and wrecked the railways here and there. They were hamstringing mankind. They 
seemed in no hurry to extend the field of their operations, and did not come beyond 
the central part of London all that day. lt is possible that a very considerable number 
of people in London stuck to their houses through Monday morning. Certain it is that 
many died at home suffocated by the Black Smoke.


Until about midday the Pool of London was an astonishing scene. Steamboats 
and shipping of all sorts lay there, tempted by the enormous sums of money offered 
by fugitives, and it is said that many who swam out to these vessels were thrust 
off with boathooks and drowned. About one o’clock in the afternoon the thinning 
remnant of a cloud of the black vapour appeared between the arches of Blackfriars 
Bridge. At that the Pool became a scene of mad confusion, fighting, and collision, 
and for some time a multitude of boats and barges jammed in the northern arch 
of the Tower Bridge, and the sailors and lightermen had to fight savagely against 
the people who swarmed upon them from the riverfront. People were actually 
clambering down the piers of the bridge from above.












A CHRISTMAS CAROL - EXAMPLE 3


8



Eduqas

Sticky Note

Works nicely across the AOs in the introduction.



Eduqas

Sticky Note

Focus.



Eduqas

Sticky Note

Keeps bringing in context.



Eduqas

Sticky Note

Detailed wider references and thoughtful AO2 comments.



Eduqas

Sticky Note

Comments on author's intent.



Eduqas

Sticky Note

Weaves in a bit of Dickens context well. (Not bolted on.)



Eduqas

Sticky Note

Valid, quite thoughtful discussion, incorporating AO3.



Eduqas

Sticky Note

Secure.



Eduqas

Sticky Note

Fairly close detail and thoughtful point follows.







Eduqas

Sticky Note

Apt comment on character and context.



Eduqas

Sticky Note

Successful and thoughtful AO2 discussion.



Eduqas

Sticky Note

Valid discussion, again.



Eduqas

Sticky Note

Understanding.



Eduqas

Sticky Note

Secure references.







10



Eduqas

Sticky Note

Developed, thoughtful points and  discussion.  Secure range of references from across the wider text.  Secure discussion of effects of language, form and structure.  Apt references to context are linked to the question and discussion.



Eduqas

Sticky Note

Band 4 - 28AO1B4: sustained, thoughtful approach, considerable engagement, justified with well –chosen textual references.AO2B4: discusses and analyses language, structure and form using apt terminology, thoughtful reference to meaning and effects.AO3B4: shows a secure understanding of contexts.





		ACC benchmark - annotated
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		Benchmark responses

		Question 21
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		JH benchmark - annotated

		ADP5177.tmp

		Benchmark responses

		Question 26

		Jekyll and Hyde





		Blank Page

		Blank Page










JEKYLL AND HYDE - EXAMPLE 1


12



Eduqas

Sticky Note

Band 2AO1: some focus on task, some understanding, some textual referenceAO2: simple comments on language, structure and form, limited reference to meaning and effectsAO3: shows some understanding of contextsBand 2: 11 marks



Eduqas

Sticky Note

Brief reference to Hyde's  character and the shocking nature of his actions and appearance.



Eduqas

Sticky Note

Some reference to meaning and effect of quotation.



Eduqas

Sticky Note

Some focus and reference to extract.





		ACC benchmark - annotated

		ADP4BD4.tmp

		Benchmark responses

		Question 21

		A Christmas Carol





		JH benchmark - annotated

		ADP5177.tmp

		Benchmark responses

		Question 26

		Jekyll and Hyde





		Blank Page

		Blank Page
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19TH CENTURY PROSE GENERIC ASSESSMENT OBJECTIVES GRID 
 


Questions 2 1 to 2 6 
 
The following descriptions have been provided to indicate the way in which progression within the criteria is likely to occur. Each successive description 
assumes demonstration of achievements in lower bands. 
 
AO1, AO2 and AO3 are equally weighted in this question. Total marks 40 
 


Band AO1:1a+b, AO1:2 AO2 AO3 


5 
 


33-40 marks 


Candidates: 
sustain focus on the task, including overview, convey ideas with consistent 
coherence and use an appropriate register; use a sensitive and evaluative 
approach to the task and analyse the extract and wider text critically; show a 
perceptive understanding of the extract and wider text, engaging fully, perhaps 
with some originality in their personal response; their responses include pertinent, 
direct references from across the extract and wider text, including quotations. 


Candidates: 
analyse and appreciate writers’ use of 
language, form and structure; make assured 
reference to meanings and effects exploring 
and evaluating the way meaning and ideas are 
conveyed through language structure and form; 
use precise subject terminology in an 
appropriate context. 


Candidates: 
show an assured understanding of the relationships between 
texts and the contexts in which they were written, including, 
where relevant, those of period, location, social structures 
and literary contexts such as genre, and the contexts in 
which texts are engaged with by different audiences. 


4 
 


25-32 marks 


Candidates: 
sustain focus on the task, convey ideas with considerable coherence and use an 
appropriate register; use a thoughtful approach to the task; show a secure 
understanding of key aspects of the extract and wider text, with considerable 
engagement; support and justify their responses by well-chosen direct reference 
to the extract and wider text, including quotations. 


Candidates: 
discuss and increasingly analyse writers’ use of 
language, form and structure; make thoughtful 
reference to the meanings and effects of 
stylistic features used by the writer; use apt 
subject terminology. 


Candidates: 
show a secure understanding of the relationships between 
texts and the contexts in which they were written, including, 
where relevant, those of period, location, social structures 
and literary contexts such as genre, and the contexts in 
which texts are engaged with by different audiences. 


3 
 


17-24 marks 


Candidates: 
focus on the task, convey ideas with general coherence and use a mostly 
appropriate register; use a straightforward approach to the task; show an 
understanding of key aspects of the extract and wider text, with engagement; 
support and justify their responses by appropriate direct reference to the extract 
and wider text, including quotations. 


Candidates: 
comment on and begin to analyse writers’ use 
of language, form and structure; make some 
reference to meanings and effects; use relevant 
subject terminology. 


Candidates: 
show an understanding of the relationships between texts 
and the contexts in which they were written, including, where 
relevant, those of period, location, social structures and 
literary contexts such as genre, and the contexts in which 
texts are engaged with by different audiences. 


2 
 


9-16 marks 


Candidates: 
have some focus on the task, convey ideas with some coherence and sometimes 
use an appropriate register; use a limited approach to the task; show some 
understanding of key aspects of the extract and wider text, with some 
engagement; support and justify their responses by some direct reference to the 
extract and wider text, including some quotations. 


Candidates: 
recognise and make simple comments on 
writers’ use of language, form and structure; 
may make limited reference to meanings and 
effects; may use some relevant subject 
terminology. 


Candidates: 
show some understanding of the relationships between texts 
and the contexts in which they were written, including, where 
relevant, those of period, location, social structures and 
literary contexts such as genre, and the contexts in which 
texts are engaged with by different audiences. 


1 
 


1-8 marks 


Candidates: 
have limited focus on the task, convey ideas with occasional coherence and may 
sometimes use an appropriate register; use a simple approach to the task; show a 
basic understanding of some key aspects of the extract and wider text, with a little 
engagement; may support and justify their responses by some general reference 
to the extract and wider text, perhaps including some quotations. 


Candidates: 
may make generalised comments on writers’ 
use of language, form and structure; may make 
basic reference to meanings and effects; may 
use some subject terminology but not always 
accurately. 


Candidates: 
show limited understanding of the relationships between texts 
and the contexts in which they were written, including, where 
relevant, those of period, location, social structures and 
literary contexts such as genre, and the contexts in which 
texts are engaged with by different audiences. 


0 marks Nothing worthy of credit. Nothing worthy of credit. Nothing worthy of credit. 
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Jane Eyre 
 
You have one hour to answer this question. 
 
You should use the extract below and your knowledge of the whole novel to answer 
this question. 
 


'In Jane Eyre, characters view marriage in different ways.' Write about some of the 
ways Bronte presents marriage and attitudes to marriage at different points in the 


novel. 
 


In your response you should: 
• refer to the extract and the novel as a whole 
• show your understanding of characters and events in the novel 
• refer to the contexts of the novel.  [40] 


 
This question assesses AO1, AO2 and AO3. 


 
Indicative content 


 
Responses may include:  


 
AO1 
• An overview of how Jane reflects upon her marriage to Mr Rochester and how 


it is presented in the extract and at the end of the novel 
• Jane’s growing love for Mr Rochester on her arrival at Thornfield and his initial 


expectations of her as his wife, but how his vulnerability at the end of the novel 
changes the dynamics of their relationship / marriage 


• Comments about Rochester’s first wife and how his marriage to, and treatment 
of Bertha Mason, is presented by Mr Rochester when it is finally revealed to 
Jane   


• How other characters view marriage at different points in the novel (e.g. St 
John Rivers’ views on the role of a future wife and Jane’s rejection of this) 


AO2 
• Comments on Bronte’s use of language in the extract and the novel 
• The use of language to express Jane’s emotions in the extract, and how this 


represents the nature of her marriage at the end of the novel 
• Comments on structure such as Jane’s initial wariness of Rochester, her 


reluctance to accept St. John’s proposal, and the eventual true love and 
happiness she finds with her marriage to Mr Rochester 


AO3 
• Reference to the period in which the novel is set and how marriage was so 


significant in relation to female status within British society 
• Comments on how financial dependence and gender are affected by attitudes 


to marriage at the time the novel is set 
• The influence of financial safety and independence (e.g. Jane’s inheritance) 


and how this enabled marriage on more equal terms 
 


This is not a checklist. Please reward valid alternatives. 
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Jane Eyre


You have one hour to answer this question.


You should use the extract below and your knowledge of the whole novel to 
answer this question.


In Jane Eyre, characters view marriage in different ways. Write about some of the 
ways Bronte presents marriage and attitudes to marriage at different points in the 
novel.


In your response you should:


  •  refer to the extract and the novel as a whole
  •  show your understanding of characters and events in the novel
  •  refer to the contexts of the novel [40]


2 5


My tale draws to its close: one word respecting my experience of married life, 
and one brief glance at the fortunes of those whose names have most frequently 
recurred in this narrative, and I have done. 


I have now been married ten years. I know what it is to live entirely for and 
with what I love best on earth. I hold myself supremely blest–blest beyond what 
language can express; because I am my husband’s life as fully as he is mine. No 
woman was ever nearer to her mate than I am: ever more absolutely bone of his 
bone, and flesh of his flesh. I know no weariness of my Edward’s society: he knows 
none of mine, any more than we each do of the pulsation of the heart that beats 
in our separate bosoms; consequently, we are ever together. To be together is for 
us to be at once, as free as in solitude, as gay as in company. We talk, I believe, 
all day long: to talk to each other is but a more animated and an audible thinking. 
All my con fidence is bestowed on him, all his confidence is devoted to me; we are 
precisely suited in character–perfect con cord is the result. 


Mr. Rochester continued blind the first two years of our union: perhaps it was 
that circumstance that drew us so very near―that knit us so very close! for I was 
then his vision, as I am still his right hand. Literally, I was (what he often called me) 
the apple of his eye. He saw nature―he saw books through me; and never did 
I weary of gazing for his behalf, and of putting into words the effect of field, tree, 
town, river, cloud, sunbeam―of the landscape before us; of the weather round 
us―and impressing by sound on his ear what light could no longer stamp on his 
eye. Never did I weary of reading to him; never did I weary of con ducting him where 
he wished to go: of doing for him what he wished to be done. And there was a 
pleasure in my services, most full, most exquisite, even though sad―because he 
claimed these services without painful shame or damping humiliation. He loved 
me so truly, that he knew no reluctance in profiting by my attendance: he felt that 
I loved him so fondly, that to yield that attendance was to indulge my sweetest 
wishes.
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19TH CENTURY PROSE GENERIC ASSESSMENT OBJECTIVES GRID 
 


Questions 2 1 to 2 6 
 
The following descriptions have been provided to indicate the way in which progression within the criteria is likely to occur. Each successive description 
assumes demonstration of achievements in lower bands. 
 
AO1, AO2 and AO3 are equally weighted in this question. Total marks 40 
 


Band AO1:1a+b, AO1:2 AO2 AO3 


5 
 


33-40 marks 


Candidates: 
sustain focus on the task, including overview, convey ideas with consistent 
coherence and use an appropriate register; use a sensitive and evaluative 
approach to the task and analyse the extract and wider text critically; show a 
perceptive understanding of the extract and wider text, engaging fully, perhaps 
with some originality in their personal response; their responses include pertinent, 
direct references from across the extract and wider text, including quotations. 


Candidates: 
analyse and appreciate writers’ use of 
language, form and structure; make assured 
reference to meanings and effects exploring 
and evaluating the way meaning and ideas are 
conveyed through language structure and form; 
use precise subject terminology in an 
appropriate context. 


Candidates: 
show an assured understanding of the relationships between 
texts and the contexts in which they were written, including, 
where relevant, those of period, location, social structures 
and literary contexts such as genre, and the contexts in 
which texts are engaged with by different audiences. 


4 
 


25-32 marks 


Candidates: 
sustain focus on the task, convey ideas with considerable coherence and use an 
appropriate register; use a thoughtful approach to the task; show a secure 
understanding of key aspects of the extract and wider text, with considerable 
engagement; support and justify their responses by well-chosen direct reference 
to the extract and wider text, including quotations. 


Candidates: 
discuss and increasingly analyse writers’ use of 
language, form and structure; make thoughtful 
reference to the meanings and effects of 
stylistic features used by the writer; use apt 
subject terminology. 


Candidates: 
show a secure understanding of the relationships between 
texts and the contexts in which they were written, including, 
where relevant, those of period, location, social structures 
and literary contexts such as genre, and the contexts in 
which texts are engaged with by different audiences. 


3 
 


17-24 marks 


Candidates: 
focus on the task, convey ideas with general coherence and use a mostly 
appropriate register; use a straightforward approach to the task; show an 
understanding of key aspects of the extract and wider text, with engagement; 
support and justify their responses by appropriate direct reference to the extract 
and wider text, including quotations. 


Candidates: 
comment on and begin to analyse writers’ use 
of language, form and structure; make some 
reference to meanings and effects; use relevant 
subject terminology. 


Candidates: 
show an understanding of the relationships between texts 
and the contexts in which they were written, including, where 
relevant, those of period, location, social structures and 
literary contexts such as genre, and the contexts in which 
texts are engaged with by different audiences. 


2 
 


9-16 marks 


Candidates: 
have some focus on the task, convey ideas with some coherence and sometimes 
use an appropriate register; use a limited approach to the task; show some 
understanding of key aspects of the extract and wider text, with some 
engagement; support and justify their responses by some direct reference to the 
extract and wider text, including some quotations. 


Candidates: 
recognise and make simple comments on 
writers’ use of language, form and structure; 
may make limited reference to meanings and 
effects; may use some relevant subject 
terminology. 


Candidates: 
show some understanding of the relationships between texts 
and the contexts in which they were written, including, where 
relevant, those of period, location, social structures and 
literary contexts such as genre, and the contexts in which 
texts are engaged with by different audiences. 


1 
 


1-8 marks 


Candidates: 
have limited focus on the task, convey ideas with occasional coherence and may 
sometimes use an appropriate register; use a simple approach to the task; show a 
basic understanding of some key aspects of the extract and wider text, with a little 
engagement; may support and justify their responses by some general reference 
to the extract and wider text, perhaps including some quotations. 


Candidates: 
may make generalised comments on writers’ 
use of language, form and structure; may make 
basic reference to meanings and effects; may 
use some subject terminology but not always 
accurately. 


Candidates: 
show limited understanding of the relationships between texts 
and the contexts in which they were written, including, where 
relevant, those of period, location, social structures and 
literary contexts such as genre, and the contexts in which 
texts are engaged with by different audiences. 


0 marks Nothing worthy of credit. Nothing worthy of credit. Nothing worthy of credit. 
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The Strange Case of Dr Jekyll and Mr Hyde 
 
You have one hour to answer this question. 
 
You should use the extract below and your knowledge of the whole novel to answer 
this question. 
 


Write about some of the ways Stevenson creates shock and horror at different 
points in the novel. 


 
In your response you should: 
• refer to the extract and the novel as a whole 
• show your understanding of characters and events in the novel 
• refer to the contexts of the novel [40] 


 
This question assesses AO1, AO2 and AO3. 


 
Indicative content 


 
Responses may include:  


 
AO1 
• An overview of how shock and horror is created in the extract and the rest of 


the novel 
• The descriptions of Mr Hyde’s behaviour and violence in the extract and at 


different points in the novel 
• The reactions of other characters towards Mr Hyde, in the extract and 


throughout the novel 
• Reference to other shocking events such as Dr Lanyon’s description of Jekyll’s 


transformation and its effect on Utterson and the reader 


AO2 
• Comments on Stevenson’s use of language to create shock and horror in the 


extract and the novel  
• The descriptions of Mr Hyde’s behaviour and violence in the extract and at 


different points in the novel 
• The way events become increasingly more shocking and horrific for the 


characters and the reader as the novel progresses, such as the brutal murder 
of Sir Danvers Carew 


• The way different points of view, such as the accounts left by Dr Lanyon and Dr 
Jekyll add to the horror of the story 


AO3 
• Reference to the period in which the novel is set and its significance to the way 


horror is created 
• Comments on the struggle between good and evil within all men. For example, 


understanding of contemporary concerns about the nature of evil and how this 
would have added to a contemporary reader’s feelings of shock and horror 


• The literary context of the gothic genre and the setting of Victorian London to 
create an atmosphere of gloom and horror 


• Ideas of social and individual morality in Victorian times and how this creates 
shock and horror in response to events, such as the maid’s account of the 
murder of Carew 


 
This is not a checklist. Please reward valid alternatives. 
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The Strange Case of Dr Jekyll and Mr Hyde


You have one hour to answer this question.


You should use the extract below and your knowledge of the whole novel to 
answer this question.


Write about some of the ways Stevenson creates shock and horror at different points 
in the novel.


In your response you should:


  •  refer to the extract and the novel as a whole
  •  show your understanding of characters and events in the novel
  •  refer to the contexts of the novel [40]


2 6


All at once, I saw two figures: one a little man who was stumping along eastward 
at a good walk, and the other a girl of maybe eight or ten who was running as 
hard as she was able down a cross-street. Well, sir, the two ran into one another 
naturally enough at the corner; and then came the horrible part of the thing; for the 
man trampled calmly over the child’s body and left her screaming on the ground. 
It sounds nothing to hear, but it was hellish to see. It wasn’t like a man; it was like 
some damned Juggernaut. I gave a view halloa, took to my heels, collared my 
gentleman, and brought him back to where there was already quite a group about 
the screaming child. He was perfectly cool and made no resistance, but gave me 
one look, so ugly that it brought out the sweat on me like running. The people who 
had turned out were the girl’s own family; and pretty soon the doctor, for whom she 
had been sent, put in his appearance. Well, the child was not much the worse, more 
frightened, according to the Sawbones; and there you might have supposed would 
be an end to it. But there was one curious circumstance. I had taken a loathing to 
my gentleman at first sight. So had the child’s family, which was only natural. But 
the doctor’s case was what struck me. He was the usual cut-and-dry apothecary, 
of no particular age and colour, with a strong Edinburgh accent, and about as 
emotional as a bagpipe. Well, sir, he was like the rest of us: every time he looked at 
my prisoner, I saw that Sawbones turned sick and white with the desire to kill him. 
I knew what was in his mind, just as he knew what was in mine; and killing being 
out of the question, we did the next best. We told the man we could and would 
make such a scandal out of this, as should make his name stink from one end of 
London to the other. If he had any friends or any credit, we undertook that he should 
lose them. And all the time, as we were pitching it in red hot, we were keeping the 
women off him as best we could, for they were as wild as harpies. I never saw a 
circle of such hateful faces; and there was the man in the middle, with a kind of 
black sneering coolness – frightened too, I could see that – but carrying it off, sir, 
really like Satan.


END OF PAPER











